Mother tongue education plays quite a significant role in individual students' success in both social and academic areas. A qualified mother tongue education is crucial in ensuring those students become successful adults in their later life and adopt their own culture and identities. From time to time, there might be students who have mother tongue medium education along with those who have other languages as the medium of instruction. Among those bilingual students there are children of Turkish citizens who immigrated to Western Europe as workers. Mother tongue education is a necessity for bilingual individuals to protect their identities, to adopt to the society they already live in and to learn the language used in that very society much more easily. This makes it more important for the bilingual Turkish children living in foreign countries to receive mother tongue education. In this vein, the attitudes of Turkish students, who live in England, towards the Turkish language class are examined. 105 Turkish students between 11 and 18 years enrolled in Wisdom and Namık Kemal Turkish School in the UK were requested to fill in a questionnaire. Based on their responses, their opinions about the Turkish language class were evaluated. In the study, the effect of demographic characteristics (age, gender, place of birth, place of birth of the mother and father) on attitudes towards Turkish class was examined.
Introduction
In today's world, school success and effective communication shape people's future to a great extent.
People have several problems in their social lives when they can not express themselves properly either verbally or in written; they do not listen to one another and thus can not understand what they exactly mean. The people who can not build an effective communication with their social environment alienate themselves from society ending up with self-alienation in time. Mother language education is important in ensuring school success and communication with people which have an important place in the lives of people. Listening, speaking, reading and writing skills develop in mother language lessons and the rate of success in developing these skills is reflected in other lessons and success in social life. This situation indicates that a quality mother language education is very essential in one's life.
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In the world, there are students who live in different societies and get education in the languages spoken in these societies besides those who get education in their mother languages. In this regard, it is useful to handle the concept of bilingualism. Bilingualism can be seen relevant to only one person as it can be perceived as the ability to speak more than one language at first. However, bilingualism is about societies where more than one language is spoken (Haskara, 1996, p. 22) .
Bilingualism is defined as the acquisition of more than one language for different reasons and under different circumstances or learning a second language with a native-like proficiency (Aksan, 1998, p. 26) . Malmberg defines the concept as the acquisition of a second language in addition to mother language, at early ages through natural exposition (cited from Malmberg by Güzel, 2010, p. 20) . It is thought that this concept has various but incomplete definitions. To be able to talk about bilingualism, one needs to be able to speak another language like a native speaker of that language besides knowing and using his mother language well; he needs to be exposed to the language he acquired subsequently and use it actively in a society where it is spoken as well as being able to picture concepts in his mind, in both languages.
Especially in Europe, there are many students who have the conditions given in the definitions of bilingualism and whose mother language is Turkish. It is considered that mother language education is very important for bilingual students in learning the language of the country they live in and ensuring their adaptation to their present societies. It is a known fact that the Turkish people living in European countries have various problems about mother language education. Britain is among the countries where these problems are felt. The lack of Turkish lessons, that Turkish language education is given as an optional foreign language rather than mother language education and the lack of qualified teachers and sufficient materials can be count among these problems. As a result of these, the students whose mother language is Turkish cannot learn the language of the country they live in well enough nor adapt to that society to a desired extent. Also, the deficiencies they have with regards to their mother languages hamper their academic success and result in their getting education mostly in institutions providing vocational training and their working in low-status jobs in the future. In order to eliminate these problems, it is required that students' success in Turkish language lessons is increased. This will be possible through the determination of problems experienced when Turkish lessons are given and through their elimination.
With a population of 300,000 people of Turkish origin, Britain is the 4th European country having the highest number of Turkish people. The Turkish Embassy in London reports that there are 110,000 people only in their own registrations. It is estimated that the number of Turkish citizens is 150,000 and the number of Turkish Cypriots is between 120,000 and 130,000 across this country, including those who do not have a residence permit. Despite this, only 4,500 students attend the schools and courses opened to provide Turkish language education (Aşçı, 2013, p.103-105) . Considering the number of students whose mother language is Turkish in Britain, it is seen that the number of those attending Turkish lessons is very few. At this point, it is necessary to determine the reasons for this situation and find an answer to the question of "What should be done to increase the attendance to Turkish lessons?". Accordingly, the effect of students' demographic situations on their attitude towards Turkish language and Turkish lessons has been handled within the scope of the present study.
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Turkish Society in England
There have been people who immigrated from Turkey to different European countries for work. One of these countries is Britain. However, the immigrations to Britain differ in comparison to other instances in terms of the date they started and their reasons. Despite these differences, the problems of all Turkish immigrant groups in the EU countries are similar. In this part, a brief information is provided about immigrations to Britain so that it helps to understand under which conditions mother language education is given in Britain and how the process develops that will be handled in the subsequent part.
In the beginning of the 20 th century, Turks began to immigrate to Britain, not Continental Europe. In Russo-Turkish War (1877-78), Turks were defeated as a result of which Cyprus was given to Britain with the Treaty of Berlin that partly alleviated the effects of this defeat. In 1917, the English gave the residents of the island a right to become English citizens. (Aşçı, 2013, p. 100-103) .
According to official figures, the number of Turks in Britain is 80,000. The Turkish Consulate General in London reports that only they have the registrations of 110,000 people (Citizenship Services, 2015) .
When the people who do not have a residence permit are included, it is estimated that the number of Turkish immigrant becomes 150,000 and that of Cypriot immigrants is around 120,000-130,000. Today, Britain is the 4th country among those who have the highest number of Turkish-origin people with 300,000. Turkish settlement in this country gained speed as of 1989 and the second generation has begun to grow up. Even when the Cypriot Turks are included, the population ratio of Turks in Britain is 0.5%. Over the last years, Turks have taken part in the "others" group in population statistics (Adıgüzel, 2007, p. 98) .
While the number of immigrations from Turkey to Britain has decreased in time, the number of naturalizations increased among those who came to the country beforehand and settled in. The number of people who immigrated from Turkey and were given UK citizenship was "0" in 1979; "446" in 1989; "1005 " in 1990 "4639" in 1996; "16,630" in 2000; "38,520" in 2004; "50,875" in 2006 "50,875" in (Adıgüzel, 2007 . When the number of Turkish people who were given UK citizenship is examined, it is seen that the number increased every year. It is considered that it might be because Britain allowed dual-citizenship and thus those who have the required conditions could get UK citizenship while keeping their own previous citizenships.
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When the reasons for the immigrations from Turkey to Britain are investigated, it is seen that they differ in comparison to other instances of immigration to the EU countries. First of all, most of the immigrations to Britain were performed illegally and through personal efforts. Also, they did not aim to meet the labor need. Although the number of Turkish immigrants in Britain was low in comparison to some EU countries, the fact that most of the Turkish population across the country lived in London played a role in their becoming more active both socially and economically. Also, it was a distinguishing characteristic of the majority of the Turkish population to be employed in textile sector until recently (Atay, 2006, p. 27-28) . This was because of the presence of the Turkish Cypriots had come and settled before Turkish citizens arrived. The Turkish immigrants settled in the regions where Cypriots lived and chose the same areas of employment. Unlike the other countries, they had the chance to meet some people with whom they could be in solidarity when they immigrated.
When the place of Turkish Cypriots immigrating from Cyprus and that of Turkish citizens immigrating from Turkey in the country's society are compared, it can be said that Turkish Cypriots who came before were culturally and economically superior. For example, with the effect of Cyprus' being an English colony before, Turkish Cypriots adapted to the country more easily in terms of language and culture as they had an affinity to English language and culture. In terms of working areas, the first generation worked in textile or as shoe-seller, baker, barber etc. while the new generation that grew up in English education system could acquire professions with a socially and economically higher status such as doctor, lawyer, banker etc. In the aftermath of the recession in the textile sector, the working area of Turks shifted to food and leisure industry. Thus, most of the Turkish immigrants turned towards areas that require interaction with non-Turkish people for the first time.
This sector also became popular in time and kind of began to be monopolized by the Turkish-speaking society (Atay, 2006, p. 129-130) .
As in other European countries, there are some problems experienced by Turkish immigrants in Britain. One of these is intergenerational conflict and alienation. The bases of this problem are the psycho-cultural gridlocks that the second-generation immigrant youth has experienced. Families describe this situation that the young people are in as "the loss of children". This psychological and cultural conflict that youngsters experience prompts them to join gangs, to be drawn into violence or suicide. As well as having some negative sides, this conflict that young people experience also prevents the second-generation Turks from being introverted anymore and make them become open to change and improvement which in the end makes this conflict "healthy" in a way. Another reason for the intergenerational conflict is the language that generations use in the societies they live. The first-generation immigrants could sustain their lives speaking only Turkish language in their daily commute from home to work but the second-generation youngsters did not have problems with English as they got education in Britain. The young people who became distanced from the language/vocabulary and the culture of their senior members of family alienated themselves from their world. This situation complicated the communication between families and children (Atay, 2006, p. 132-133) . In a society, one of the most important elements that will help to solve problems between individuals and groups and at the same time protect their rights and ensure solidarity within their group is non- However, some of them have very few members and thus cannot be very active (Adıgüzel, 2007, p. 116) . Thus, this situation led to the decline of work and residence permits given in the country. However, the number of people who were given British citizenship among those settling in the country before increased due to Britain's policy that supported dual citizenship. Another difference between Britain and the EU states is the reason that was a push factor for Turkish immigration. Though Turkish people immigrated to Europe mostly because of economic concerns, it was political reasons besides economic factors that prompted them to immigrate to Britain.
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Today, there are Turkish Cypriots and Turkish citizens in the Turkish-speaking society in Britain.
Another aspect that makes Britain different in terms of Turkish immigration is that the presence of a familiar group such as Turkish Cypriots that would meet Turkish citizens when they arrived in the country. When we compare the two groups (Turkish Cypriots and Turkish citizens), it is seen that the Turkish Cypriots were superior both economically and socially as well as having the advantage of speaking the language of the country due to living under the dominion of the British Empire in the past.
Just like most immigrant groups, Turkish immigrants also had some problems in the country. The alienation of the young second-generation and the above-mentioned conflict state, ganging up, unemployment and use of drugs and the absence of a strong non-governmental organization that would ensure solidarity across the Turkish society in Britain can be count among these problems.
When the problems among the Turkish youth living in Britain are investigated in general, it is seen that alienation, conflict and unemployment come in the first place which results from their failure to
Volume 5, Issue 3, September 2017 adapt to the society they live in and to gain an identity. Considering that mother language education is important in adaptation to a society, gaining an identity and achieving academic success, the significance of providing quality Turkish language education is emphasized one more time in the resolution of problems faced by bilingual Turkish children.
Turkish Language Education in England
The Republic of Turkey, not making a significant attempt before about the mother language education of Turks living in other countries, initiated a campaign for Turkish language education for all Turks across the world with the slogan of "Those who do not know their own language well can not master other languages." (Aşçı, 2013, p. 105) . In 2009, some actions were taken concerning the mother language education of Turkish citizens living abroad, with the project named "Our Citizens Living in the Distance" by the Ministry of National Education. Within the scope of this project, curriculums and relevant course books were prepared. They were distributed for free among teachers, students, consulates and embassies that were present in the countries where Turkish immigrants lived. Also in Britain, Turkish courses were opened and Turkish language education was given as an optional course. However, it has so far been given as a foreign language within the framework of modern language education, not as a first language. Also, Turkish language education is not provided during the weekdays but given during weekends in 2-hour lessons only. The Turkish Government notified the British Government that if requested, they could send Turkish language teachers and cover their expenses.
In Britain, there are several Turkish associations and schools. However, Turks still have problems in their social lives and in mother language education due to the fact that these institutions and organizations are not sufficiently functional and because of the attitude of the country towards immigrants. One of these problems is the lack of qualified teachers to provide first language education. Previously, lessons used to be given by volunteer teachers in the schools established by parents who were sensitive about the issue. Later, teachers who came from the Turkish Republic of Northern Cyprus (TRNC) and Turkey as well as those graduating from schools in Britain continued to provide Turkish language education.
According to the data provided by the Educational Consultancy of Turkish Embassy in London, 25 permanent teachers sent by the Ministry of National Education of Turkey have been teaching Turkish students and foreign students in separate classes during weekends in 30 Turkish Association schools and in 45 English schools in Britain since the end of 2011. In total, 4500 Turkish and foreign students are enrolled in these schools and courses (Aşçı, 2013, p. 105 ).
On 10 July 2003, "The Turkish Language Culture and Education Consortium" was established. Most Turkish Schools are a member to this Consortium. It tracks Turkish students of any age and organize activities for them and their families. In its strategic plan, Consortium describes its aims as "developing the language skills of Turkish-speaking children, enriching them in cultural terms, ensuring that they have a good career in the future and raising the awareness of their families". It has been reported that the total number of Turkish students is around 30,000 and it is necessary to reach these students and their families by distributing brochures and giving conferences (Targets and In the last years, some works have been carried out with regards to mother language education and relevant problems in Britain. On 12-13 October 2011, "Workshop on Turkish Society in Britain" (2011) was held. In the workshop, the prevention of failure among Turkish students, Turkish language education, the needs of weekend schools, teachers' needs and establishing new Turkish schools and similar titles were handled. The following can be count among the unfavorable conditions reported in the workshop:
 Turkish students and their parents cannot fully enjoy their right to education as they are not sufficiently aware of it.
 There are problems resulting from a lack knowledge about the relevant legislation  There is a lack of a common curriculum that can be used across all schools  Turkish lessons are not provided during school hours  The course books used in Turkish lessons are considerably higher than students' actual level
 Teachers have problems about adaptation to Britain
Also, that most of the Turkish teachers assigned to give Turkish Language and Culture lessons in Britain are not Turkish Language Teachers in fact and do not speak English language well is among the problems associated with teachers. Teachers' insufficient English language levels become an obstacle before their building a healthy communication with students when they first begin to give lessons. That the Turkish teachers assigned by the Republic of Turkey apply the teaching methods used in Turkey and are not aware of the education system in Britain can also be count among these problems. The Turkish Language Culture and Education Consortium in the UK makes an effort to provide information to Turkish teachers. However, the date of seminars organized for teachers coincide with the semester break; so the activities do not become very productive in the end because attendance to these seminars is not compulsory. For the resolution of this problem, the Ministry of National Education needs to organize compulsory seminars for teachers assigned to teach in Britain, before they move to the country.
Another problem with the Turkish education given in Britain is that there is no choice of Turkish course books in the country. Previously, teachers had to bring these books from Turkey through their own efforts. The lesson notes prepared by teachers were also used as a resource in the schools. Later, they began to use the Turkish course books printed by the TRNC. It was reported that the language used in the Turkish course books prepared and sent within the scope of "Our Citizens Living in the Distance" Project launched in 2009 by the Republic of Turkey was difficult to understand for students and the reading passages were above the language level of Turkish children living in Britain. In the study by Ateşal (2014) , the Turkish Language and Turkish Culture course book for 8 th -10 th grades was evaluated according to the level of the target age group and it was concluded that the course book was considerably higher than the actual level of the target group. This result supports the opinion of Turkish Language Teachers about the course books used in Britain.
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Another problem that the Turkish Society in Britain has about mother language education is that it is planned to remove Turkish language from the General Certificate of Secondary Education (GCSE) in 2017. This situation has resulted from the fact that parents do not encourage their children to take this exam. English authorities have begun to discuss leaving out Turkish because very few students take the exam. Even if Turkish language preserves its place in the exam, a limited number of universities accept the certificate given, so Turkish students cannot enter top universities in Britain.
Also, there are very few number of works focusing on the teaching of Turkish as a mother language in Britain and the situation of Turks living in the country. Among these can be count the activities of NGOs' present in the country and those of the Education Consortium as well as the academic meetings held under the leadership of the Republic of Turkey. However, none of the ideas discussed have been out into force nor the problems have been resolved yet even though objectives and problems were indicated and solution recommendations were presented as a result of these initiatives.
The statements that require providing education in their languages to individuals from other cultures in the country stated in the "Framework Convention for the Protection of National Minorities" and "The European Charter for Regional or Minority Languages" do not include immigrants; thus they do not hold Britain legally responsible about immigrants' mother language education. This situation makes it difficult to initiate legal transactions against the above-mentioned unpleasant conditions.
Method
Research Model
In the present study, general screening model was used because it was necessary to take students' opinion, reflect the content without any change and to provide digital data. General screening model is often used to reach a general conclusion about a group consisting of a lot of participants or about a sample group consisting of some participants (Karasar, 2014: 79) .
Participants and Sample
The participants of the present study are students whose first language is Turkish. As for the sample, it consists of 105 students chosen as a random cluster sample among Turkish students aged 11-18.
Data Collection
In the present study, a survey that was developed and administered in a similar study (Yıldız, 2012) was used with the aim of finding out the perceptions and opinion of students about Turkish lessons.
The permission of the researcher developing the survey was taken. The survey was administered to 105 students from Wisdom School and Namık Kemal Turkish School in London. The survey had two parts as well as the section inquiring for personal information. In the survey consisting of 60 items in total including the 14 items about personal information, students were asked questions about whether Turkish lessons, course books or learning Turkish language are necessary. The survey questions were prepared both in Turkish and English. A 3-point Likert Scale was used in the answers (1 = Disagree, 2-Partly Agree, 3 = Agree). The teachers who administered the survey were warned not to influence students so that the survey could give healthy and correct results. In the survey distributed among
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Analysis and Interpretation of Data
SPSS for Windows 20 was used in the analysis of the data obtained from the study. The perceptions and opinion of the students participating in the survey about Turkish lessons were depicted in percentage-frequency and cross-tabs; the dependence of the opinion on demographic variables was investigated with a chi-square analysis and the results were interpreted within the scope of subproblems.
Findings
In this part, students' answers about their age, gender, birthplace, their birthplaces of their parents as well as negative and positive attitudes towards Turkish language and Turkish lessons were compared. As a result of the one-way ANOVA test, it was determined that students' attitudes towards the statements "English students should also receive Turkish lessons." and "Turkish lessons are very boring." changed significantly based on age (p < 0.05).
When the paired comparisons carried out through Tukey test in order to determine the statements different age groups chose were handled, the following results were obtained:
-In 13-15 age group, the level of agreement with the statement "Turkish lessons are boring." is higher compared to the students in 10-12 age group.
-The level of agreement with the statement "English students should also receive Turkish lessons." is higher among the students aged 16 and above compared to those aged 15 and under.
The results obtained indicate that older students give relatively more importance to Turkish lessons and have a more positive approach because they do not get bored much in Turkish lessons. Also, the fact that the level of agreement with the statement "English students should also receive Turkish lessons." is higher among older students indicates that they think there should be a reciprocal interaction among different societies in the country. It is considered that this situation has resulted from the fact that the students aged 13 and above show the characteristics of formal operational stage.
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According to these results, it is considered that the teaching of the mother tongue should be given sufficiently at young ages, which are the critical periods, and that children should be made to comprehend the importance of their mother tongue. According to the results of the independent t-test given on Table 2 , it was determined that students' attitudes with regards to the statement "English students should also receive Turkish lessons." changed significantly based on gender (p < 0.05). The level of agreement with the statement is higher among male students in comparison to female ones.
When the table is evaluated in general, it is seen that positive and negative attitudes towards Turkish language and Turkish lessons did not change significantly based on gender because there was no significant difference except for just one statement.
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The level of agreement with the statement "English students should also receive Turkish lessons." is higher among students born in Turkey compared to those born in Britain. However, the level of agreement with the statement "I use Turkish web-sites on the internet." is higher among students born in Britain compared to those born in Turkey.
The results have shown that that the attitude of students who were born in Turkey towards the statement "English students should also receive Turkish lessons." indicates that they would like to communicate using their mother languages in the society. Moreover, that students born in Britain use Turkish web-sites more frequently shows that they prefer computer environment while learning Turkish; so it is important to use contemporary methods that may spark students' interest rather than traditional ones while teaching Turkish to bilingual students.
It is considered that students who are born in Turkey being directly exposed to their mother tongue in society during a period of time is influential in them having more of a desire to speak Turkish in society. This shows us that their use of the mother tongue in the family is influential in children's attitudes towards language.
The fact that students whose place of birth is the UK benefit more from web sites in Turkish language education once again brings up the fact that the teaching of Turkish should be arranged according to the interests and needs of the target group. "In the paired comparisons carried out through Tukey test, the following results were obtained-The level of agreement with the statement "My attendance to Turkish lessons wouldn't increase my success in other lessons." is higher among the participants whose mothers were born in Britain compared to those whose mothers were born in Turkey.
-The level of agreement with the statements "English students should also receive Turkish lessons." and "I believe a good knowledge of Turkish is essential for finding a good job." is lower among the participants whose mothers were born in Britain compared to the other participants.
-The level of agreement with the statement "Turkish is very important for getting a good job." is lower among the participants whose mothers were born in Britain compared to those whose mothers' birthplace is Turkey.
-The level of agreement with the statement "Having a good knowledge of Turkish increases success in other lessons" is lower among the participants whose mothers were born in Britain in comparison to those who chose the 'other' option for their mothers' birthplace.
As it is understood from the results obtained, the attitude of the students whose mothers were born in Britain towards Turkish language and Turkish lessons is more negative in general. It is thought that this situation resulted from such factors as their mothers' coming from a different ethnic origin or lack of information about the importance of mother language education. When the data on Table 5 are analyzed, it can be seen that students' attitudes towards the statement "Having a good knowledge of Turkish increases success in other lessons." changes significantly based on their fathers' birthplace (p < 0.05).
In the paired comparisons carried out through Turkey test based on fathers' birthplaces, it was concluded that the level of agreement with the statement "Having a good knowledge of Turkish increases
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The fact that the place of birth of the mother and father is an important factor in the attitude toward Turkish shows us that we have forgotten that teaching of the mother tongue starts with the family as well as how important the family, in particular the mother, is in the child's general development and in their linguistic development. For this reason, it should be kept in mind that if it is wished for new generations to learn their mother tongues sufficiently and for them to have a consciousness of the mother tongue, this is tied to the attitude of the mother and father, and parents must be made aware of this issue. When the effects of attitudes towards Turkish class are considered, the practices of some Turks in European countries that make marriages with people from their own nationalities from Turkey difficult are more meaningful.
Conclusion
Today, it is known that bilingual individuals are more in number than those who can speak only one language. Especially in Europe, there are many students whose mother language is Turkish and who are bilingual. It is a fact that mother language education is important for bilingual students in learning the language of the country they live in and adapting to their present societies. However, there have been people arguing that learning mother language becomes an obstacle in learning the language of the country that students live in, over the last years. As a result of several relevant studies, it was indicated that "The best determiner of cognitive-academic language development is one's level of cognitive/academic language skills in his mother language. This result supports the fact that one's learning his mother language well would not be an obstacle before his learning another language.
As in other European countries, there are problems that Turkish immigrants experience in Britain.
Intergenerational conflict, alienation, use of drugs, unemployment and the inactivity of the nongovernmental organization that would ensure solidarity across the Turkish society in Britain can be count among these problems.
Also, most of the Turkish teachers assigned by the Ministry of National Education to give Turkish Language and Culture lessons were not Turkish language teachers in fact; the teachers did not speak English; they used the teaching methods applied in Turkey and were not aware of the education system in Britain -all of these take place among the abovementioned problems. Furthermore, the Turkish course books prepared and sent by the Ministry of National Education of Turkey to Britain were not varied and were above the level of students. Another unfavorable situation in the provision of Turkish education as a first language, in the country was the discussions about the removal of Turkish language from GCSE exam as a result of the fact that Turkish parents do not encourage their children to take the exam.
In the light of all these information, it was considered necessary to carry out a study about Turkish language education in Britain and thus 105 students whose mother language is Turkish participated in the study where the attitudes towards Turkish language and lessons as well as reasons for attending Turkish lessons are investigated. 45.7% of the participants were aged 10-12; 49.5% were 13-15 and 4.8% were 16 and above; 53.8% of the sample group consisting of 140 students in total was female
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while the rest 46.2% was male. The majority of the students (87.6%) was born in Britain and 12.4% was born in Turkey. Also, 11.5% of the students studied at 6th grade; 39.6% at 7th grade; 18.8% at 8th grade; 19.8% at 9th grade; 4.2% at 10th grade and 6.3% studied at 11th grade or at higher levels.
The fact that the majority of the students was born in Britain and began to receive education in this country shows that they use the language of the country, not their mother languages in the society.
Thus, it is a very essential need to provide mother language education in the country as the children live in an environment where their own language is not spoken, at the stage which is very critical for language development.
In the present study, it was demonstrated that the demographic characteristics of students had a significant effect on some aspects in their attitude towards Turkish language and Turkish lessons.
As a result of the unilateral ANOVA test, it was determined that the attitudes towards the judgments of "British students must also take Turkish lessons" and "Turkish lessons are very boring" differ significantly according to age (p <0.05).
When we look at the binary comparison made with the Tukey test to determine which age groups preferred which judgments; The level of students in the 13-15 age group sharing the judgment of "Turkish lessons are very boring" is higher than the students in the 10-12 age group. The level of students in the 16 and above age group sharing the judgment of "British students must also Turkish lessons" is higher than students in the 15 and lower age group.
These results obtained show that older students to a certain degree show more interest to mother tongue education because they are less bored by Turkish lessons and that they approach lessons more positively. Again, older students mainly sharing the judgment that "British students must also take Turkish class" indicates that they think that interaction within the society of the country should be mutual. It is considered that students in the 13 and above year group having the characteristics of the abstract process period is influential in the mentioned situation. As can be seen, the positive attitude towards Turkish class is progressing in proportion to the increase in age. The point that needs to be noted here is getting children to comprehend the importance of their mother tongue at young ages, which are the important and critical periods, teaching this to them effectively, and making them love it.
When the effect of gender characteristics on the attitude towards Turkish class was examined, it was determined that the attitudes on the judgment that "British students must also take Turkish class" show significant differences according to gender. The level of male students sharing the judgment that "British students must also take Turkish class" is higher than female students. Due to no significant difference being found besides this judgment, it was seen that the positive and negative attitudes towards Turkish and Turkish class does not differ between female and male students.
As a result of the T test, it was determined that there was a significant difference of attitudes related to the judgments of "British students must also take Turkish class" and "I am using Turkish web sites on the Internet" according to place of birth (p <0.05). The level of participants whose place of birth is Turkey sharing the judgment that "British students must also Turkish lessons" is higher than participants whose place of birth is the UK. The level of participants whose place of birth is the UK
sharing the judgment that " I am using Turkish web sites on the Internet" is higher than participants whose place of birth is Turkey.
According to the stated results, the attitudes of students whose place of birth is Turkey towards the fact that British students should also take Turkish class expresses the fact that they want to communicate by speaking their mother tongue in society. This situation shows that individuals who were exposed to their mother tongue in society adopt their mother tongue more and see this as more important than other languages. As the case of being exposed to the mother tongue in society did not occur for students whose place of birth is the UK, the importance they show to languages is less.
The higher use of Turkish websites of students whose place of birth is the UK shows that they prefer the computer environment while learning Turkish, and it is understood from this situation that the use of up-to-date methods that will interest many students is more important than traditional methods in learning Turkish for bilingual students. For this reason, advantage must be taken of technology in mother tongue education and the educational process must be arranged in a way that meets the needs and interest of individuals.
When the effect of the place of birth of the mother on attitudes towards Turkish class is looked at, the level of participants whose mother's place of birth is the UK sharing the judgment that "My continuation of Turkish class does not increase my success in other classes." is higher than those whose mother's place of birth is Turkey; and the level of those whose mother's place of birth is the UK sharing the judgment that "British students must also take Turkish class." and "I believe that Turkish is necessary to be able to find a good job." is lower than others. The level of participants whose mother's place of birth is the UK sharing the judgment that "Turkish is very important to be able to find a good job." is lower than those whose mother's place of birth is Turkey.
It was determined that the attitudes towards the judgment of "My Turkish being good increases my success in other classes" differ significantly according to the place of birth of the father (p <0.05).
In the binary comparisons made with the Tukey test according to the place of birth of the mother and father, the result that the level of participants whose mother's place of birth is Turkey sharing the judgment that "My Turkish being good increases my success in other classes" is lower than those whose father's place of birth is "other" was obtained.
It is seen that the place of birth of the mother and father significantly affects the attitudes towards Turkish class. Just as it is in general upbringing, the mother of the individual in particular is influential in them learning their mother tongue. It is understood that mothers whose place of birth is Turkey are more attached to the mother tongue and that they are more aware of its importance. At this point, the negative attitude in some European countries placed for Turkish children not to learn their mother tongue and the practices that make it difficult for Turks to marry people living in Turkey are more meaningful.
No significant difference was seen in the attitudes of the genders of students towards Turkish class in the study of Ülker (2011) variable ages and places of birth. In the same study, significant differences were determined according to variable genders and a different case to our study was obtained in this direction. When we look at studies that are similar to this study, even though there are small differences, it is seen that the results are generally in the same direction.
